How Do I Support the Print Reader in My Classroom 
This section is titled "How Do I Support the Print Reader in My Classroom?" There are three objectives for this section. The first is to understand that students who use print use other senses in addition to vision to access information. Our second objective is that we want you to recognize how print is presented can impact the student's efficiency. And our third objective is to know that the use of breaks and alternating approaches can be beneficial to the student with visual impairment as far as having that student be more successful. And you'll find, really, for all your students breaks and alternating how they do assignments can be beneficial for varying reasons. 

The student in this picture's name is Zane, and he is a sixth-grader. And I want you to notice that he is using a whiteboard with a marker in addition to his laptop computer where the contrast has been adjusted for him. He prefers black on white. I'd like you to hear from Zane's mother about how he uses his vision and his other tools to access information in the classroom 

Zane has some trouble reading text off the board if it's in cursive, and so being able to print very neatly and being able to do away with some of the fancy frilly stuff that sometimes is appealing for a classroom teacher to put up on the walls or to have different colored markers on the whiteboard or use fancy fonts on their worksheets. But really, in the end, it's just extra that's just distracting. 

So having a teacher that just understands that and can let go of some of those things if they're really into that stuff. A teacher that's really comfortable with using manipulatives and tactile things, any object-- if they just talk the whole time, it's definitely not going to be as good of a lesson for Zane as when they have something that they-- if they're counting or if they're talking about something, that they have the objects to hold and pass around to the class. 

Now that you've had an opportunity to hear from Zane's mother, let's talk a little bit about the working relationship between you and the teacher of students with visual impairments and what that teacher can share with you. So that teacher can help you understand how your students are going to access books, for example. Is that student going to be listening, using vision, using a combination of both, alternating? 

Are there simple things you can do to help your student user vision more efficiently? For example, using a different color marker on the whiteboard or picking a different color font when you're designing a handout. Thinking about how the student uses vision and/or listening during a demonstration-- does a student need to get closer to see? Is it important that we give the student the materials ahead of time to look at? 

The fourth-grader in this picture is primarily a print user. She has some sentences on a reading stand. So that's positioned so she can see it. But she's also learning braille. And so she's responding to the sentences using braille as a way to build those skills. 

So any one student's going to vary throughout the day in how that student accesses printed information. It may be in print. Some of our students or what we call "dual media learners," so they may also be using braille. A lot of our students use audio to give their eyes a break, to help them be more efficient. 

Often students are using technology to access print. So the student in the picture is using what we call a video magnifier. It's an electronic device. By placing it over the print that he wants to see, he's able to enlarge the print for himself. He's able to pick different background colors and different font colors to also help him use vision more efficiently. 

I'd like you to hear from [? Kerry, ?] who's a teacher of visually impaired students and will talk a little bit about why it's important to share materials with the teacher of students with visual impairments so that they can then become available in a way that the student can access them alongside their sighted peers. 

When a student has low vision and they need materials adapted, that we need in advance also because that may require either enlarging the materials, it could require taking electronic materials and putting them in a different format, whether it be auditory or in a larger format or just so it's compatible with anything they might be using like the iPad or laptop. 

I hope hearing from [? Kerry ?] was beneficial for you. One of the things she did mention was enlarging text. I wanted to just talk a little bit about bigger isn't always necessarily better. So look at the image on the left side of your screen. Can you find which part is enlarged on the right? It's going to take you a second to look around. Notice that you're not seeing very much of the screen when you enlarge it. You're not even seeing the full image of the book. 

So this is the section that was enlarged. And for a student out of context, it would be hard to know exactly where on the screen I was. So this is just a small illustration of why we say bigger isn't always necessarily better. If I have to spend so much time moving around this page to figure out where I am and what I'm seeing, I might be more efficient if I listen to this information. This example is from "Paths to Literacy," which is a wonderful resource that we encourage you to visit. We have a link for that for you. 

So what are things that are real simple that you can do to support your student? The first one is to adjust lighting. Sometimes it's just as simple as giving the student extra lighting at their desk or closing or partially closing blinds depending on the time of day to cut down on glare. 

If the student has tools, such as the video magnifier we saw the boy using, make sure the student knows how to use those tools. So if the student says he doesn't or she doesn't, then get with the teacher of students with visual impairment and say, hey, she doesn't know how to use this tool. 

Encourage the student to use the tool. Don't make her feel bad, but give her opportunities. And then just thinking about how you prepare materials with color and background combinations, can you read what this says? Oh, let me change the background color for you and the font. A little bit better. Oo, wow, that's really tough to see that greenish-teal color, especially because it's a wavy font. And got gray on black-- these are a little hard to see. But, look, just by picking different fonts that are easier to read and different color combinations, I'm making it easier for the student to see. 

I'd like to talk to you a little bit about breaks and alternating visual demands. For many students, whether they have a visual impairment or other learning challenges, just taking a two- to five-minute break can allow the student to rest and regroup. And for our students with visual impairments, it especially can allow the student to rest her eyes. Also, if she is bent over to look at something, taking that stress off of her neck and her upper body can be very helpful. 

Thinking about as you ask students to do activities within the classroom, alternating between tasks that students do at near versus tasks that students do at distance so that not everything is desk work-- things that students do at their seat versus in other places in the room. I can get up and go to the math center and practice my math skills without having to be at my desk. Reading tasks versus listening tasks-- so you might have students pair up and take turns reading pages, so our student with a visual impairment listens to a classmate part of the time and reads part of the time. Individual versus group tasks, and then thinking about what tools our student uses during the tasks. So breaks and alternating can be very helpful. 

The other thing to think about is what parts of an assignment our student with visual impairment gets done. Is there a way we can shorten the assignment for the student and still make sure the student gets to practice the skills? [? Santosh ?] is a teacher of students with visual impairment. And he's going to talk a little bit about how we do this. 

When a low-vision kid has a lengthy of assignments to read, they always have visual fatigue. They may do well the first half of the reading part of the assignment. As they get to the middle part towards the end, they have some visual problems. So then they might not perform well. I always recommend at least do the half part and then give them a break, then do the rest if they have time. 

By doing the half part and make suring that half part of the assignment you give all type of skills you are covering in those assignments. Like if you have 20 problems, don't just give him one to five. Mix those problems. Maybe you have another set of skill to test by the 16th problem. 

You're not testing their 16th problem skill. Make sure you mix the problems in those reduced assignments. The reason we give the reduced assignments, because of their visual condition, like visual fatigue, or maybe taking frequent breaks, or maybe the print-- accessing the scanning and tracking-- all those issues, they might have problems. 

So as you heard from [? Santosh, ?] breaks and how much work we assign to the student can be very helpful. I'd like to end just with a quote that we really like. "Everything we do as teachers must ensure that the child's inherent desire to learn is kept alive." And I wanted to just to point out that if the child is really struggling to get visual access to information, keeping that desire to learn alive can become very challenging. The student starts to have poor self-esteem and feels defeated. So working together as a team to make sure our student with a visual impairment has access is going to better position that student to be an active and engaged learner in your classroom. 

Thank you. 

